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SECTION 1: (GENERAL OVERVIEW OF LEARNER PERFORMANCE IN THE QUESTION PAPER AS A WHOLE)

	According to the Rasch Analysis of 100 candidates from different centres and districts, candidates achieved an average performance of 52 % (mark: 78 / 150). This is a bloated average for it includes 30 strong candidates from the 100 scripts. 
Most of the learners attempted Questions 2 and 4 as well as Question 5. 

The average performance of the Rasch Analysis in 2021 was 47 %. The incline after two years’ decline is promising and a huge relieve. The reason for the improvement is directly related with the structuring of the question paper. See the following comparison of the RASCH averages over the past few years.

	
	2019
	2020
	2021
	2022

	Total
	51 %
	52 %
	47 %
	52 %






SECTION 2: COMMENT ON CANDIDATES’ PERFORMANCE IN INDIVIDUAL QUESTIONS
(It is expected that a comment will be provided for each question)

	QUESTION 1  

	(a)	General comment on the performance of learners in the specific question. Was the 	question well answered or poorly answered?  

	The learners performed best in this question concerning the whole paper. More learners attempted 1.3 than in previous years, but still performed the worst in this section of Question 1. Performance was good in this section because of relevant, known and straight forward content that was tested in this section. 

Average performance according the Rasch analysis: 
Question 1.1: 60 %
Question 1.2: 75 %
Question 1.3: 41 %

Therefore, the challenge in NSC 2022 was Question 1.3, but in comparison with an average of 31 % in 2021, candidates performed very well in Question 1. 



	(b)	Why was the question answered poorly? Also provide specific examples, indicate common 	errors committed by learners in this question, and any misconceptions.

	Learners use abbreviations at Question 1.3 and cannot be accepted as correct. 

	
(c)	Provide suggestions for improvement in relation to Teaching and Learning.

	Learners must not leave out questions. They must try to answer ALL the questions in Section A. 

Teachers must create a glossary before each topic to be covered in class. Use terms according to the Examination Guideline. A big concern is that learners use the terminology in notes and informal presentations and not the formal terms used in the examination guideline. The type of questions of 1.3 must be practised in class by using previous examination papers. This will also benefit the candidate throughout the whole question paper if the candidate is confident in the use of Economics Terminology.  

Subject Advisors shared a Survival kit for Economics to all teachers. The survival kit focuses on terminology. All teachers and learners must have access to this kit to practise terminology. 

In the Eden district, there is a great initiative. Learners must study the terminology and long questions of a chapter and then they write a test on Saturdays. Learners receive an incentive if they have the highest marks. It motivates and encourages learners to know the work and the improvement of the marks can be seen in formal assessments. Subject advisors and teachers can create similar additional initiatives in their districts or schools to consolidate the content in a fun and exciting way.

SUGGESTION FOR TEACHER: Learners must create their OWN glossary for each chapter. They can keep a separate book / document containing all the terms they have to study. Use informal concept tests to test these concepts. Make use of flashcards, “30 seconds game” for Economics, etc. Also, make use of the Google Form practise exercises provided by the subject advisors.  

	(d)	Describe any other specific observations relating to responses of learners and comments 	that are useful to teachers, subject advisors, teacher development etc.

	Learners must only give one answer in Section A. If two answers are given in 1.1 and 1.2 – no marks will be awarded. If two terms are given at 1.3, only the first term will be marked. 



	QUESTION 2

	(a)	General comment on the performance of learners in the specific question. Was the 	question well answered or poorly answered?  

	This was the best performing question in Section B. Learners answered this question well. 
According to the Rasch analysis, the learners performed as follows: 
Question 2.1: 44 %
Question 2.2: 46 %
Question 2.3: 44 %
Question 2.4: 65 %
Question 2.5: 51 %
The learners performed very well in 2.4 and 2.5. The average of this question was 43 %. 

	(b)	Why was the question answered poorly? Also provide specific examples, indicate common 	errors committed by learners in this question, and any misconceptions.

	2.1.2: Candidates referred to production cost and not to selling prices. Most of the learners gave the definition of the subsidies and did not explain the effect on the market price.
2.2.5: Very poorly answered. Most of the candidates know that they have to use the specific bracket but did not know how to apply the 36 %. Only Accounting and Mathematics Literacy learners will perform in this question. Strong centrums also lost marks in this question. This aspect was not taught and practiced in classes. 
2.3.2 and 2.3.3: Candidates do not have knowledge about exchange rate systems. Many candidates referred to depreciation instead of devaluation. 
2.3.4: Only describe the surplus, and not explaining the effect. 
2.4: Only explain the role, NOT the relationship. Circular flow is done for the first time in Gr 9 EMS, then again in Gr 10 and 11. It is alarming that candidates did not know how to answer this question. INTERRELATIONSHIP – did not understand this term. Candidates lost marks because they mention two flows in one sentence and do not expand on a flow. More than one fact in a sentence can disadvantage learners.
2.5 The learners could get marks here. Learners could apply their own experience and environment. Some of the learners only list the problems. Had difficulty in analysing the problems.

	(c)	Provide suggestions for improvement in relation to Teaching and Learning.

	Teachers must link the content with the cognitive requirements. 
Teachers must focus on skills and how to apply the knowledge. 
8-mark questions must be practiced in class
Teachers can use self-evaluation or peer-evaluation to practice these concepts. 

	(d)	Describe any other specific observations relating to responses of learners and comments 	that are useful to teachers, subject advisors, teacher development etc.

	Most of the grade 12 year is spent on Macroeconomics. Although it is concepts we teach from Grade 10 already, revision is important in concepts like economic circular flow, GDP calculations and business cycle. Because of a lot of new concepts and aspects, previous studied information is skipped in class. The content of Paper 1 (Macro-Economics and Economic Pursuits) content stays a challenge because of the amount of content. How can we manage this better?

	QUESTION 3

	(a)	General comment on the performance of learners in the specific question. Was the 	question well answered or poorly answered?  

	Very few learners attempted this question. 
The average performance of this question according to the Rasch Analysis is only 19 %. 
Many teachers did not get to teach Module 3 because of limited time. 

According to the Rasch Analysis learner performance is as follow: 
Question 3.1: 48 %
Question 3.2: 51 %
Question 3.3: 47 %
Question 3.4: 33 %
Question 3.5: 23 %

Question 3.3 as well as the 3.5 8-mark question was the most challenging section of Question 3. 

	
(b)	Why was the question answered poorly? Also provide specific examples, indicate common 	errors committed by learners in this question, and any misconceptions.

	Most poorly answered question in Section B. This is content about Module 3. Only a few learners study Module 3. Teachers and learners do not like this chapter – they must make a real effort to make this chapter practical and fun in class.

3.1.1 Almost no learner answered this question correctly. Focus needs to be put on economic integration again. 
3.2.1 Many candidates referred to trade liberalisation instead of free trade. 
3.2.4 Learners did not know the concept INFANT INDUSTRIES.
3.3.4 and 3.3.5 focused both on productivity. If a learner does not understand this concept, they can lose 6 marks. Also, most learners referred to production instead of productivity. 
Markers noted that the questions in Question 3 was more difficult than the questions in Question 2 – the cognitive levels of Question 3 were higher than the cognitive levels in Question 2. 
2.2.4 Explain / 3.2.4 Why
2.2.5 Calculation / 3.2.5 How
2.3.5 Graph / 3.3.5 How
3.4 Learners swopped incentives with subsidies. Learners only referred to these methods as a promotion of exports and did not get marks for the repetition of the answers. 
3.5 This was the only question in the paper that was MISINTERPRETED by the candidates. Learners referred to the regional policies AND NOT to the benchmarks. The structuring of the question could cause confusion. Learners read this question as evaluating the regional development policies and not evaluating the benchmarks – because the policies were mentioned first in the question. Therefore, for most candidates, that was the focus. Most of the strong candidates could also not meet the requirements of this question.



	(c)	Provide suggestions for improvement in relation to Teaching and Learning.

	As explained above, this is not a popular module in class for the teachers and the learners. Not enough emphasis is put on the content of this module. 
With the revision of the CAPS document and the exam guidelines, careful consideration must be taken when discussion the content of Module 3. This can be changed to a very exciting module with more relevant and practical examples. 
Input, videos, articles, and other interesting information about the content of Module 3 must be shared with subject advisors with teachers and then shared with the learners. 

Important: Most teachers only explain the content by referring to the description and aims of each one of the policies. As can be seen in the answers of the candidates, teachers do not spend any time on evaluating the successes and failures of these policies in the South African context.  
Teachers and learners do not understand how to interpret the word analyse yet. We would suggest a workshop / document explaining what this specific verb means. It is important the teachers and learners understand the requirements of the verb. Learners lose marks because they do not understand the cognitive requirement and only focus on listing and describing. 

	(d)	Describe any other specific observations relating to responses of learners and comments 	that are useful to teachers, subject advisors, teacher development etc.

	For most teachers there is no time to focus on Module 3. 



	QUESTION 4  

	(a)	General comment on the performance of learners in the specific question. Was the 	question well answered or poorly answered?  

	Most learners attempted this question. 
The average performance according to the Rasch analysis of this question was 31 %. This is a concern, because most learners answered this question together with question 2 but did not perform well in this question.
 
The per question performance according to the Rasch analysis is as follow: 
Question 4.1: 50 %
Question 4.2: 51 %
Question 4.3: 41 %
Question 4.4: 56 %
Question 4.5: 37 %

	(b)	Why was the question answered poorly? Also provide specific examples, indicate common 	errors committed by learners in this question, and any misconceptions.

	4.1.2 This was a two-part question. All two-part questions are answered poorly. Learners only focus on the first part of the question and don’t link it with industrial development.
4.2.3 Autonomous consumption is an unknown term. Teachers must teach this concept.
4.3.2 Almost no candidate had the correct answer. 
4.3.3 Most learners referred to IDZ instead of SEZ.
4.3.4 Learners quoted from the extract and could not be awarded with marks.
4.4 Learners did get good marks in this question. Many learners linked the two terms instead of discussing these two terms separately. Many different statistics from different eras were used and accepted. 
4.5 Candidates wrote on export promotion and not on import substitution. Only refer to methods and not the effect on imports.

	(c)	Provide suggestions for improvement in relation to Teaching and Learning.

	Teachers must focus on the following. They must give and explain a clear indication on how to answer a question that starts with: 
1. Explain
2. Why
3. How
4. Evaluate
5. Analyse
Teachers must make a poster of these 5 words and put it up in their classes. Learners must understand what to do when a question starts with a specific word. 
No listing must be made in middle- to higher order questions. FULL SENTENCES must be used. Learners lose marks for making use of listing and not explaining concepts fully.
It is very important to build our learners’ confidence in expressing their opinions. 
Learners must not study sentences. Notes used in class are only GUIDES – how do we USE the guides in our answers. Inform learners about “accept all other relevant answers” so that they know that if their answers make economic sense, they will be able to get marks. 

	(d)	Describe any other specific observations relating to responses of learners and comments 	that are useful to teachers, subject advisors, teacher development etc.

	As mentioned above, a lot of focus must be put on the interpretation of questions.
For each lesson, a teacher must prepare a higher order question where the learners can discuss possible answers for this question in class. 
An Economics class cannot consist only of content. This will not prepare the learners for an Economics exam. 



	QUESTION 5  

	(a)	General comment on the performance of learners in the specific question. Was the 	question well answered or poorly answered?  

	Learners performed average to well in Question 5 if they studied the content of Chapter 2. Most teachers and learners expected Reasons for International trade, but they could still perform very well in this question.
Candidates lost marks at the introduction, the additional part, and the conclusion. 
Introduction and conclusion are not answered well and does not meet the requirements to get full marks. 
The additional part of the long question is answered poorly. Most of the marks were rewarded to the body.

	(b)	Why was the question answered poorly? Also provide specific examples, indicate common 	errors committed by learners in this question, and any misconceptions.

	Introduction &Conclusion: As mentioned, candidates lose marks at the introduction and conclusion, especially the conclusion. 

Additional part: The recession was explained but not many learners referred to the effect on the different participants. They just referred to participants in general not specifying household, business, government, and foreign sector. 
Many learners referred to the intervention of the government and how the government uses the fiscal and monetary policy to stimulate economic activity in a recession.

Format: Learners does not include headings for the different sections of the long question - introduction, body, additional and conclusion. This may confuse markers as they do not know what to mark as which section. 
Another big concern is that the learners do not use full sentences explaining aspects in the long question. Learners make use of listing and forfeit marks. 

General: There are many examples for the different economic indicators, but only one or two were mentioned in the marking guideline. We did add a few confirmed examples. 

November 2018: Features underpinning forecasting of business cycles was asked as a long question in November 2018 but excluding the economic indicators. Many learners differentiate between Economic indicators (Leading, lagging, co-incident and composite) and other features (amplitude, length, trend, extrapolation and moving averages) in their answers. We did realise, looking at the answers, that many teachers differentiated between these two aspects based on the marking guideline of November 2018. 



	(c)	Provide suggestions for improvement in relation to Teaching and Learning.

	Format: Learners must indicate the following headings: Introduction, Body, Additional and Conclusion.

Structuring: Learners must make use of FULL sentences. Teach learners not to make use of listing in the long questions. It is also important to keep to ONE fact per sentence, but to expand on this fact example: 
Incorrect: Cycles can overshoot. (Listing in a sentence = only 1 mark)
Correct: Cycles may overshoot which means that whenever activity in terms of composite indicators increase to beyond its normal level. (Full sentence = 2 marks)

Headings: Learners must make use of headings in a long question: (Leading indicator, Lagging indicator, Co-incident indicator, Composite indicator, Trendline, Amplitude, Extrapolation, Moving average). Do not write a heading in a sentence example: 
Incorrect: The amplitude is the vertical difference between the trough and the peak. √√ (2 marks)
Correct: 
Amplitude: √
The amplitude is the vertical difference between the trough and the peak in a business cycle. √√ (3 marks)

Current issues: Time must be spent in class to inform and debate current economic issues to equip the learners with general knowledge that can be applied or referred to in their answers. 

Notes: If notes are used for long questions, it is still the teachers’ responsibility to make sure the notes are correct and relevant. Teachers must make sure they use the new guidelines of 2021. 
Worked out long questions are based on the old guidelines and teachers must make sure the content is in line with the guidelines. 

Teach learners how to plan: When teaching the content of a long question, learners must understand how to plan when writing a long question. They must understand how much to write. Planning and practice of long questions must take place. 

Additional part: Learners must understand what the cognitive requirement of Analyse and Evaluation means to be able to answer the additional part correctly. 



	(d)	Describe any other specific observations relating to responses of learners and comments 	that are useful to teachers, subject advisors, teacher development etc.

	Different structures are used by different subjects, and it is evident that learners get confused regarding the different formats. In English, Afrikaans, Business studies and History long questions are asked, but in all the subjects it must be completed in a different way. Sometimes Economics learners use the Business Studies method in their answers and cannot be awarded with marks. ‘
Different notes and textbooks are used by teachers. It is very important that these notes must be in line with the examination guidelines and teachers must make sure that the content is correct. 



	QUESTION 6  

	(a)	General comment on the performance of learners in the specific question. Was the 	question well answered or poorly answered?  

	Candidates performed very poorly in Question 6. They do not know the content of the policies and it was evident that this part of the chapter was not covered effectively in class. The learners wrote about general aspects in the South African economy and not anything about the policies. Many candidates referred in general to policies as a group or a whole, examples: The policies focus on job creation and stimulating economic activity in South Africa, not mentioning the policies and linking it to specific objectives. 
And most of the time, it was written as an evaluation and not a description of the policies and their objectives. Candidates did not link the evaluation with policies example: The growth and development policies in South Africa is unsuccessful because they do not create enough job opportunities. 

Very few learners who attempted these questions. Probably only 10 % of all the scripts. 
The additional part of Question 6 was easier than the additional part of Question 5. It stated HOW and in Question 5 it stated ANALYSE.

	(b)	Why was the question answered poorly? Also provide specific examples, indicate common 	errors committed by learners in this question, and any misconceptions.

	Module 3 is not a popular module and most teachers and learners focus on Module 1 for Paper 1. This is a new long question in the 2021 Exam Guidelines and teachers have not been focusing on this question yet, if they are using the new guidelines at all.
The phrase “strategic initiatives” confused the learners (although it is in the examination guidelines) and many referred to regional development that could not be marked as correct. (IDZs, SEZs, corridors and SDIs).  
A lot of reference has been made to social indicators when evaluating the policies such as health, education, literacy, demographics etc. 



	(c)	Provide suggestions for improvement in relation to Teaching and Learning.

	Please refer to the suggestions above at the reporting of Question 5. 
Teachers must know that dates are not marked in this question. If the date is wrong for example RDP is implemented in 1996 – then the learner will not lose marks and therefore the learner will also not gain marks if the date is mentioned.  
Teachers must emphasize the difference between description and evaluation in terms of the growth- and development policies. Description must be linked to the objectives of the policy and evaluation must be linked to current economic conditions.  
When a candidate evaluates a policy, the evaluation must be referred to a specific policy and not to policies in general. 

	(d)	Describe any other specific observations relating to responses of learners and comments 	that are useful to teachers, subject advisors, teacher development etc.

	Planning is done by many learners in their answer sheets, but learners do not delete it or cross it out. If planning is done, it must be clearly indicated as planning.
Planning is also not done in a rough draft format (mind map) to be easily identified as planning; it is done as an extra essay. This can easily disadvantage the learner if the planning is not crossed out. The learners also waste time doing the essay twice. 



General comments: 
· Learners must not write in pencil. The instruction clearly states only black or blue ink. When a candidate writes in pencil, it is marked, but it is flagged as an irregularity. 
· We have realized the importance of using the Examination Guidelines in class yet again. All learners must have access to these guidelines, and it must be made part of the daily lessons. Teachers can paste these guidelines in the learners’ books or put it up in class so that regular reference can be made to the guidelines.
· The depth of Paper 1 content is much more than Paper 2 content.
· The number of essays should be reduced for Paper 1. E.g., History learners have to study three essays per paper, and they know from the start of the year which two essays will be examined.
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